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Many times, I have felt that I am struggling with the hegemonic ideas that perpetuate in 

our western society. Focusing on my early school experiences I could not understand why we 

were learning things that I could not see a real-life connection to. Once my neuro-diverse 

children, started to struggle within the school system which I did not fully support, I started to 

question the whole idea of traditional schooling. I began “examining how to push back against 

this exploitation by changing structures and alerting others to its presence” (Brookfield, 2017, p. 

26). I began exploring systems that would holistically support my children. I actively engaged in 

learning more about alternative educational theory and was inspired by the work of Dr. Ken 

Robinson, Dr. Gordon Neufeld, and other big-picture thinkers.  

As the traditional school system continued to fail my exceptional children, I enrolled my 

children in a Blend-Ed program with dedicated teachers whose goal was to support students 

holistically, placing mental health above all else. This program required me to homeschool for 

50% of the curriculum and as my children aged, I researched educational theories and felt that I 

needed to formalize my education in the area. As two of my children have learning disabilities, I 

could see the strains on the system and how easy it was for students to fall through the cracks. 

However, as with all learning I kept an open mind and allowed all of my assumptions to be 

challenged.  

I knew that I wanted “to leave students more curious, smarter, more knowledgeable, and 

more skillful than before we taught them” (Brookfield, 2017, pg.20) but I also knew that 

education could be so much more than that. I believe that “the love of learning is not something 

that one can teach. It is through mentorship, facilitation, encouragement, and the ability to fail 

and then learn from these mistakes. These are the qualities that make one a life-long learner, a 

critical thinker, and one ready to face the 21st-century head-on” (Brignall, 2019). I also feel that 



this is true for myself. To engage in professional learning that is authentic and meaningful I must 

create the above conditions for it to then positively impact student learning. 

Engaging in a “sustained and intentional process of identifying and checking the accuracy 

and validity of [my] teaching assumptions” (Brookfield, 2017, p.21) is one way that I plan on 

designing better learning experiences for both my students and I. Strategic Thinking is three of 

my five strengths in the CliftonStrengths Inventory (CliftonStrengths, 2020), and so I am 

continually assimilating information to better understand ways in which I can improve the 

learning experiences for my students. By continuing to use a Universal Design Framework 

(Wiggins & McTighe, 2005) to support the health and wellness of both students and teachers, I 

plan to help bring the current educational system into the future.  

As I actively look at bigger systemic issues like curriculum development, and understand 

that “the performance criteria in a classroom rubric should reflect a positive learning continuum, 

[if not] they may perpetuate low expectations for certain students rather than promote learning” 

(Tierney & Simon, 2004, p. 5), I will keep my students mental health needs at the forefront of 

my teaching. I can “never be sure of the effect [I’m] having on students or the meanings people 

take from [my] words and actions” (Brookfield, 2017, pg.20), and so I will continue to be 

authentic and encourage respectful pedagogical relationships with my students. I know that I am 

working within a system that is "rooted in privilege and functions to legitimize inaction on equity 

[and allowed] paralysis due to guilt[that] ultimately protects out positions and holds existing 

oppression in place" (Sensoy & DiAngelo, 2017, p. 197) and so I will continue to be an advocate 

for my students diverse needs by continuing to educate myself on topics that are important to 

them. I will do this by attending seminars on relevant topics, continuing to converse will 

colleagues, and bringing these issues to the forefront in PLCs. 



By relying on the experiences and conversations with my colleagues, I will continue to 

learn alongside my students and always have room for improvement. In my practicums I was 

said to be “open to receiving feedback and receptive to suggestions” (McCoy, 2019). In weekly 

PLC meetings I “took and applied constructive feedback on lessons and […] engaged in self-

reflection” (Farrish, 2019), and had a “strong desire to be successful and willingness to 

incorporate feedback” (Hall, 2019). I actively curate my learning, and am the organizer of an 

annual educational conference, which has allowed me to draw on the experience of a team of 

impassioned educators that I routinely dialogue with on how my teaching practices can be 

improved, as well as ways that we can support all students in the system from a government 

level.  

I will continue to actively work to emphasize building relationships and community as 

the basis of my pedagogy, knowing that “learning is iterative rather than sequential” 

(Timperley, 2015, p. 800), for both me and my students. I will encourage my students to be 

“designers and builders who confront and try to resolve big issues or essential 

questions” (Friesen et.al, 2015) and not focus on using “assessment systems [that focus] around 

the belief that the most important decisions are made by those program planners and policy 

makers whose actions affect the broadest range of classrooms and students” (Stiggins, 2002, 

p.3). Finally, remembering that “improvements in outcomes for students are not a by-product of 

professional learning but rather its central purpose” (Timperley, 2015, p. 798), as my current 

students have shown me, our relationships are the most important, and I plan to continue to 

advocate for these relationships at the classroom, school, and district level. 
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