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CBE Grade Three Report Card: Adoption into District Schools

When considering the effectiveness of the CBE early elementary report card as a
report of student achievement we must look at best practices in assessment, teaching, and
student learning. The report card has three main elements: stakeholder information including
student information, school notices (Manitoba Education, 2006; Joint Advisory Committee,
1993), and attendance rates; indicator legends that define the levels of mastery in STEM
qualities (Calgary Board of Education, n.d.-c), numerical achievement for courses, lettered
indicators for competencies, as well as additional information including the inclusion of
technology, and definitions for modified programing, English as a second language (ESL),
Individualized Program Plans (IPP), and NER (no evaluation recorded); assessment of
coursework and competencies using two different measurement scales for grading, space for
teacher feedback; and ESL proficiency levels.

This report card is an instrument to allow a variety of users to gain determinative
information about the student and their progress. The information provided allows
stakeholders (students, parents/guardians, teachers, curriculum developers, etc.) an
understanding of “what is being assessed, the method of assessment, performance standards that
will be utilized to describe the learning, and [influences] how the results obtained will be used”
(Alberta Education, 2016, p. 26). Including identifying information explicitly indicates to the
student and their parent/guardian that the assessment details recorded are individualized and
private. Students will use the information provided to take measure of their achievements and to
use the grades as a formative assessment to decide what improvements need to be made in the
future (Alberta Assessment Consortium, n.d.). Parents/guardians can become informed about the
achievement of their student, allowing them to become “partners in school improvement”
(Guskey, 2004, as cited in Foothills School Division, 2016, p.67). Teachers can use the
standardized reports to better assess individual students as well as obtain norm-referenced results
(Manitoba Education, 2006) of the whole class allowing for guidance in teaching pedagogy.
Administrators, policy creators, and curriculum developers can use the data collected from
multiple reliable and comprehensive report card results to make decisions on curriculum
development, teacher professional development and support. (Foothills School Division, 2016;
Alberta Education, 2010; Manitoba Education, 2006; Joint Advisory Committee, 2003).

In order for stakeholders to make important decisions about student learning they must

first discern what the indicators mean and how they relate to an assessment of learning. The
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legend provides information on how to decipher the scales used. The legend includes a thorough
list of “accurate and meaningful”(Guskey, 2000, p.18) grades, a number scale associated with a
descriptor, a grading scale that changes the descriptor word per rubric only (Popham, 1997;
Tierney & Simon, 2004), levels and descriptors that are clearly laid out and provide and easily
comprehensive indicator of student progress (Calgary Board of Education, n.d.-a). Keeping in
mind that report cards must use “plain language while preserving the complexity appropriate for
professional teachers” (Alberta Education, 2016, p.1), the word choices for the descriptor words
and indicators could be improved. The overall language in the legend is not clear enough for
both parents and students at a Grade 3 level to understand fully (Chappis & Stiggins, 2002),
and use of more factual descriptors is needed as they may affect student efficacy (Chappis &
Stiggins, 2002). The descriptor words also need to be more specific which will allow for less
room for subjectivity (O’Conner, 2007; Koh, 2011) when understanding assessment results.
As learning is a “continuum of growth” (Foothills School Division, 2016, p.91) the language
could be changed to one that supports a growth mindset (Guskey, 2000). One example of
wording that could be changed is using “not yet” instead of “not meeting” so as not to
discourage students’ progress. While providing a definition of NER and what it indicates, the
report card should reflect a positive learning continuum, and this may “perpetuate low
expectations for certain students rather than promoting learning” (Tierney & Simon, 2004,
p-3). There is also no indication of how a student can improve upon this grading (Wiggins,
1994), and is ambiguous as it could mean that there wasn’t enough evidence of learning from
the student, or that the outcome was not assessed in the time period provided. As the report
card is primarily used for bridging parent’s understanding to better support their student
(O’Conner, 2007) there needs to be more emphasis on student achievement (Manitoba
Education, 2006). Descriptions of what the terms related to assessment of citizenship,
personal development, and character could more allow for better understandings of the rubric
used (O’Conner, 2007). Finally, use of consistent language to describe ELL (vs. ESL), should
be adhered to.

While the competencies in this report card are not explicitly stated, the CBE uses STEMS
(Calgary Board of Education, n.d.-b) to assess the 3E’s (Alberta Education, 2010; Alberta
Education, 2011).The report card separates the competencies with academic achievement
(Reeves, 2006), and the outcomes align with the 21 century skillset (Alberta Education, 2005;
Alberta Education, 2010). Unfortunately, the information on STEMS is not easily accessible to
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stakeholders outside of the CBE, and it would be beneficial for understanding if the
competencies were written in the same language as the Alberta Government to achieve
consistency. By changing the report card from a focus on academic achievement to a “focus on
competencies would move education to a process of inquiry and discovery — not just
dissemination of information and a recall of facts” (Alberta Education, 2010, p.7). Further, there
is no way of knowing how the marks for the competencies are evaluated or derived (Manitoba
Education, 2006; Alberta Assessment Consortium, 1993). Including prompts or a larger
comment section for teachers to give descriptive feedback would be beneficial for all users (Joint
Advisory Committee, 1993; Alberta Assessment Consortium, 1993).

In looking at the academic achievement section of the report card that includes ELA,
Math, Phys.Ed, Science, Social Studies, Health and Life Skills, and Music, the students are
provided with an assessment of learning on several areas that are derived by the outcomes
from the Program of Studies (Calgary Board of Education, n.d.-a; Joint Advisory Committee,
1993). Academic achievement and citizenship are separated (Reeves, 2006), the reporting is
done in two terms putting an emphasis on growth (Ontario Education, 2010; Foothills School
Divison, 2016; Guskey, 2000), and subgrades are provided within each subject (Wiggins,
1994; O’Connor, 2007), as well as clearly defined outcomes that align directly to the Alberta
Program of Studies providing a specific learning criteria that is based on achievement and not
class performance (Guskey, 2000). While the report card provides clear, reliable reporting, the
assessment practices that inform this report card are unclear. Aligning the descriptors to the
Grade 3 outcomes in the program of studies would clearly show if they are hitting the
benchmarks, or if interventions are needed. It would also provide relevance to the individual
grades and outcomes (Guskey, 2000, O’Connor; 2007) allowing for an accurate profile of
student learning in relation to the outcomes (Joint Advisory Committee, 1993). Finally, while
there is space for feedback, the space provided does not encourage teachers to leave lengthy
descriptive feedback that is personalized to the student (Hattie & Timperley, 2007; Joint
Advisory Committee, 1993; Alberta Assessment Consortium, 1993).

It is unclear how the grades in this report card are obtained. By clearly identifying
what methods were used will allow students and others to more firmly understand that valid
measures are being used (Reeves, 2006; Manitoba Education, 2006, Alberta Education, 2009;
Stiggins,2006; Joint Advisory Committee, 1993). By stating that a triangulation of student

learning assessment is being used will clearly convey that there are no misconceptions or
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misconstrued information on how the student is graded. At this point the 4 rubric scale could
be representing either a mean, or a modality-based grading system (Manitoba Education,
2006; Foothills School Division, 2016), however the report card is unclear. Using a 4-point
rubric “requires teachers to make a decision about which level of achievement best describes the
student’s understanding without defaulting to the middle level” (Foothills School Division, 2016,
p. 88), however, in some cases a “teacher’s professional judgement” (Foothills School
Division, 2009) can be influenced by other factors (Reeves, 2006; Koh, 2011). In this way
letter or number grades may not be appropriate for summative assessments. Instead the use of
“personal communication in the form of descriptive feedback is an effective way to provide
feedback and report student progress” (Alberta Assessment Consortium, n.d, p.7).

Assessment of learning should be a “celebration of what [the student] knows, and can
do” (Armstrong, 2006). In order to portray that there is balanced assessment that is consistent,
reliable and valid, while also supporting student’s growth in academics and competencies, a
change of the rubric and reporting of assessment should be considered. Moving towards a
one-point rubric with a focus on formative assessment will allow students the “opportunities to
think critically about their values and beliefs and to align their current and future actions to those
values” (Alberta Assessment Consortium, n.d., p.7). To achieve this “assessment results must go
beyond merely providing judgement about student performance to providing rich descriptions of
student performance” (Stiggins, 2006, p.2). Formative assessment enables all users instant
information about the student’s progress (Manitoba Education, 2006, Stiggins & Chappis,
2006; Stiggins, 2005), and descriptive feedback (Joint Advisory Committee, 1993; Alberta
Assessment Consortium, 1993), also allowing for transparency of student achievement in
relation to outcomes and competencies (Joint Advisory Committee, 1993, Alberta Education,
2015).

As the “traditional approach leaves students with no sense of the whole” (Foothills
School Division, 2016, p.19) more frequent use of IRIS (Calgary Board of Education, n.d.-d) in
conjunction with this report card, or the adoption of programs such as Fresh Grade (Sherlock,
2016) and/or the use of portfolios which includes formative assessment practices would better

provide information regarding the why and how students are learning.



CBE GRADE THREE REPORT CARD 6

References
Alberta Assessment Consortium. (n.d.). Assessment in Alberta: Discussion Paper. Retrieved
from http://www.learnalberta.ca/content/ssass/html/assessmentinalberta.html
Alberta Education. (2005). The Heart of the Matter: Character and Citizenship Education in
Alberta Schools. Retrieved

from https://education.alberta.ca/media/142774/the _heart of the matter character educ

ation_and _citizenship_in_alberta_schools.pdf

Alberta Education. (2009). Classroom assessment. In French As A Second Language (pp. 119-
141). Retrieved from https://education.alberta.ca/media/1626359/gr10-

12_guidetoimplementation_9y.pdf

Alberta Education. (2010). Inspiring education, dialogue with Albertans. Retrieved
from https://open.alberta.ca/dataset/45370ce9-3a90-4ff2-8735-

cdb760c¢72010/resource/2ee2452¢-81d3-4141-8921-060caf40e78¢e/download/4492270-
2010-inspiring-education-dialogue-albertans-2010-04.pdf

Alberta Education. (2011). Framework for student learning, competencies for engaged thinkers
and ethical citizens with an entrepreneurial spirit. Retrieved
from https://open.alberta.ca/dataset/4c47d713-d1fc-4c94-bc97-
08998d93d3ad/resource/58e18175-5681-4543-b617-c8efe5b7b0e9/download/5365951-
2011-Framework-Student-I earning.pdf

Alberta Education. (2015). Western and Northern Canadian Protocol. Retrieved from
https://education.alberta.ca/media/481798/2015 k-9 math ach ind phase 1.pdf

Alberta Education. (2016). The Guiding Framework for the Design and Development of
Kindergarten to Grade 12 Provincial Curriculum (Programs of Study). Retrieved from:

https://education.alberta.ca/teachers/program

Armstrong, D. (2006). [Video File] Assess to Learn, Learn to Assess. Alberta Education Social
Studies Summer Institute. Retrieved from

https://www .learnalberta.ca/content/ssass/html/armstrongclips.html?index=1#top

Calgary Board of Education. (n.d.-a). Parent Guide: Assessment and Reporting. Retrieved

from https://www.cbe.ab.ca/programs/curriculum/assessment-and-

reporting/Documents/Parents-Guide-Assessment-and-Reporting.pdf




CBE GRADE THREE REPORT CARD 7

Calgary Board of Education. (n.d.-b). Assessment and Reporting: Frequently Asked Questions.
Retrieved from https://www.cbe.ab.ca/programs/curriculum/assessment-and-
reporting/Pages/Frequently-Asked-Questions.aspx

Calgary Board of Education. (n.d.-c). The CBE Vision for Assessment and Reporting: Guiding
Principles. Retrieved from http://school.cbe.ab.ca/School/Repository/SBAttachments/df0
Sa0af-ad9e-4cad-9e47-50224d577816_CBE-Vision-Assessment-Reporting-
GuidingPrinciples.pdf

Calgary Board of Education. (n.d.-d). Dashboard: IRIS Retrieved from

https://www.cbe.ab.ca/dashboard/Pages/iris.aspx
Calgary Catholic School District. (n.d.). Progress Reports. Retrieved

from https://www.cssd.ab.ca/Parents/ProgressReports/Pages/default.aspx

Chappuis, S., & Stiggins, R. J. (2002). Classroom Assessment for Learning. Educational
Leadership, 60, 40-
43. https://d2].ucalgary.ca/d21/le/content/251986/viewContent/3363912/View
Delanoy, N. (2019, March 06). EDUC 456 Zoom Session.

Foothills School Division. (2016). Supporting handbook for assessment, evaluation and reporting

of student learning: A toolbox for educators. Retrieved
from https://www.fsd38.ab.ca/documents/general/Assessment-Handbook-Updated-2016-
L.pdf

Guskey, T.R. (2000). Grading policies that work against standards...and how to fix them. NASSP
Bulletin, 84(620), 20-27. Retrieved from https://journals-sagepub-
com.ezproxy.lib.ucalgary.ca/doi/abs/10.1177/019263650008462003

Hattie, J. & Timperley, H. (2007). The power of feedback. Review of Educational Research,
77(1), 81-112. Retrieved

from http://www.jstor.org.ezproxy.lib.ucalgary.ca/stable/4624888

Joint Advisory Committee. (1993). Principles for fair student assessment practices for education
in Canada. Edmonton, Alberta: Joint Advisory Committee. Retrieved
from https://drive.google.com/file/d/0B8HzZNSCK6YIIVmJwcVgSUjESdkE/view

Koh, K. (2011). Task design and rubric development for authentic and formative assessments. In

K. Koh, Improving Teachers’ Assessment Literacy (pp. 34-48). Singapore: Pearson.



CBE GRADE THREE REPORT CARD 8

Manitoba Education, Citizenship and Youth. (2006). Rethinking classroom assessment with
purpose in mind: assessment for learning, assessment as learning, assessment of
learning. Retrieved from https://www.edu.gov.mb.ca/k12/assess/wnep/full _doc.pdf

O’Connor, K. (2007). A repair kit for grading: 15 fixes for broken grades. Retrieved

from https://www.google.com/url?sa=t&rct=j&g=&esrc=s&source=web&cd=1&ved=2a
hUKEwiNrsOIsPvgAhUXqp4KHepBAc8QF]AAegQIDBAC&url=http%3A%2F%2Fww
w.kedc.org%?2Fsites%2Fdefault%2Ffiles%2F15 Fixes for Broken Grades.doc&usg=A
OvVawOmIT7cV8Ap8S1thX8fOMtw

Ontario Education. (2010). Growing success: Assessment, evaluation and reporting in Ontario

schools. Retrieved from http://www.edu.gov.on.ca/eng/policyfunding/growsuccess.pdf

Popham, W.J. (1997). What’s wrong — and what’s right — with rubrics. Educational Leadership
55(2), 1-7. Retrieved
from http://go.galegroup.com.ezproxy.lib.ucalgary.ca/ps/i.do?id=GALE%7CA20321540
&v=2.1&u=ucalgary&it=r&p=AONE&sw=w

Sadler, R. (1989). Formative assessment and the design of Instructional Systems. Instructional
Science, 18(2), 119-144. Retrieved

from http://link.springer.com.ezproxy.lib.ucalgary.ca/article/10.1007/BF00117714

Sherlock, T. (2016). How digital report cards are changing schooling. Vancouver Sun. Retrieved
from
http://www.vancouversun.com/digital+report+cards+changing+schooling/11695796/story
.html

Stiggins, R., & Chappuis, J. (2006). What a difference a word makes: Assessment FOR learning
rather than assessment OF learning helps students succeed. Journal of Staff Development,
27(1), 10-15. Retrieved from http://schools.nyc.gov/NR/rdonlyres/F2527757-3D44-
4AC7-A458- FD4589AA1B27/0/Assessment _for Learning Siggins Chappuis.pdf

Stiggins, R. (2005). From formative assessment to assessment FOR learning: A path to success
in standards-based schools. Phi Delta Kappan, 87(4), 324-328. Retrieved from

http://www.jstor.org.ezproxy.lib.ucalgary.ca/stable/20441998

Reeves, D.B. (2006). Leading to change: Preventing 1000 failures. Educational Leadership,
64(3), 88-89. Retrieved
from http://www.ascd.org/ASCD/pdf/journals/ed lead/el200611_ reeves.pdf




CBE GRADE THREE REPORT CARD 9

Rocky View Schools. (n.d.). Communication of Student Learning (CoSL) Reporting
Tools. Retrieved

from http://www.rockyview.ab.ca/21stC/assessing/assessment_reporting_tools

Tierney, R., & Simon, M. (2004). What’s still wrong with rubrics: Focusing on the consistency
of performance criteria across scale levels. Practical Assessment, Research & Evaluation,
9(2). Retrieved from_https://pareonline.net/getvn.asp?v=9&n=2

Wiggins, G. (1994). Towards better report cards. Educational leadership. 52(2), 28-

37. Retrieved from http://www.ascd.org/publications/educational-

leadership/oct94/vol52/num02/Toward-Better-Report-Cards.aspx




